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Writing Process Strategy Steps in the Strategy In Recent Research 

Planning 

POW 

See Harris, Graham 
and Mason (2003) 

for an example. 

Pick my idea 
Organize my notes 
Write and say more 

Researchers have adapted this approach for older 
writers, combining it with other writing strategies. 
See below for examples.  

PLANS 

Developed by: 
Graham, MacArthur, 
Schwartz and Page-

Voth (1992). 

Pick goals 
List ways to meet goals 

And make Notes 
Sequence notes 

Mason (2013) reported that eighth-grade students 
with disabilities identified more main ideas in their 
readings and small gains in their written expression 
when they combined the PLANS and TWA strategies 
(see below for TWA summary).  

Mason (2013) suggested that students using the 
TWA + PLANS approach will require explicit support 
in writing and outlining after they have mastered 
the reading strategy. 



 

 

Writing Process Strategy Steps in the Strategy In Recent Research 

Planning 
(continued) 

STOP & DARE 
 

*Combined dictation 
and advanced 

planning support 

Developed by: De La 
Paz and Graham 

(1997). 

Suspend judgment by listing reasons for each side 
of a position before deciding on a premise 

Take a position after evaluating the listed ideas 

Organize ideas from strongest to weakest or more 
important to least important 

 
Plan and write more while writing the essay 

 
& 

Develop a topic sentence 

Add supporting ideas 

Reject possible arguments for the other side 

End with a conclusion 

In one study (De La Paz & Graham, 1997), middle-
school aged students with LDs wrote more 
complete and higher-quality essays when they 
combined an advanced planning strategy with the 
use of dictation software. 
 
* See also Ennis, Jolivette and Boden (2013). 

 



 

 

 

Writing Process Strategy Steps in the Strategy In Recent Research 

Reading for the 
purposes of 

writing 

TWA 
 

Developed by:  
Mason (2013). 

Think before reading 
 

Think While reading 
 

Think After writing 

See the PLANS summary above for ideas about 
combining this reading strategy with writing 
instruction.  
 
*See Mason (2013) for a review of findings across 
seven studies and an overview of the materials.  

Thinking with 
historical 

documents 

Developed by: 
De La Paz and Felton 
(2010) and De La Paz 

(2005). 

Consider the author 
Understand the source 

Critique the source 
Create a more focused understanding 

 
*Presented in a flow chart with additional steps 
and prompts – see De La Paz and Felton (2010). 

De La Paz and Felton (2010) found that, in contrast 
to a comparison group, eleventh-grade students 
who used the strategy wrote longer essays at post-
test, and they also wrote higher-quality essays and 
produced more developed claims.  



 

 

 

Writing Process Strategy Steps in the Strategy In Recent Research 

Composing 
specific text 
structures 

POW + TREE for 
adolescents 

 
Developed by: 

Mason and 
colleagues (2011). 

Pick an idea or side of a topic 
 

Organize ideas into writing using a graphic 
organizer 

 
Write and say more by modifying and improving 

the original plan while writing 

+ 
 

Topic sentence 

Reasons: 3 or more 

Explanation for each reason 

Ending 

Mason, Kubina and Taft (2011) conducted two 
studies with middle-school students with disabilities 
and writing difficulties. In the first study, an 
instructor delivered the intervention to students in 
pairs. Students wrote more TREE parts following 
instruction and at maintenance (large effect). They 
also wrote higher quality responses as scored by a 
holistic rating at maintenance (moderate effect). In 
the second study, students with disabilities received 
support in a classroom setting, and wrote more 
TREE parts at post-instruction and maintenance 
(moderate effect). They also showed some quality 
gains (small effect). 

* See also Hoover, Kubina and Mason (2012). 



 

 

Writing Process Strategy Steps in the Strategy In Recent Research 

Composing 
specific text 
structures 

(continued) 

AIMS 

Developed by: 
Kiuhara, O’Neill, 

Hawken, and 
Graham (2012). 

Attract the reader’s attention 
Identify the problem of the topic so the reader 

understands the issues 
Map the context of the problem or provide 

background information needed to understand the 
problem 

State the thesis so the premise is clear 

 
Kiuhara and colleagues (2012) found that, when 
they combined AIMS with the STOP and DARE 
strategies (see above) tenth-grade students with 
disabilities and writing difficulties wrote higher 
quality persuasive responses (holistic rating) and 
increased the number of persuasive elements they 
included in their responses. 

PLAN + WRITE 

See De La Paz, 
Owen, Harris, & 

Graham (2000) and 
De La Paz (1999) for 

exemples. 

 
Pay attention to the prompt 

List main ideas to develop your essay 
Add supporting details 
Number major points 

+ 
 

Work from your plan to develop a thesis 
statement 

Remember your goals 
Include transition words for each paragraph 

Try to use different kinds of sentences, Exciting 
words 

De La Paz (1999) found middle school students with 
and without learning disabilities and at all levels of 
achievement wrote longer, more complete (e.g., 
essay parts) and higher-quality (including 
organization, vocabulary and other scores) essays 
with the use of these strategies. 
 
*See De La Paz, Owen, Harris and Graham (2000) for 
practice-based suggestions about implementing this 
strategy and examples of materials. 



 

 

Writing Process Strategy Steps in the Strategy In Recent Research 

Revising and 
Editing 

Six Steps for 
Revising Strategy  

+ 
SCAN 

 
Developed by: 
Graham and 

MacArthur (1988). 

Read your essay 

Find the sentence that tells what you believe – is it 
clear? 

Add two reasons why you believe it 
 

SCAN each sentence 
 

Make changes on the computer 
 

Reread the essay and make final changes 

Does it make Sense? 

Is it Connected to my belief? 

Can I Add more? 

Note errors 

After learning the revision strategy, middle-school-
aged students receiving special services made more 
revisions, and produced longer, higher-quality 
essays. 

 
* See also MacArthur, Graham, Schwartz and 
Schafer (1995) and Stoddard and MacArthur (1993) 
for other studies of revision strategies for 
adolescents. 
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