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Welcome & Introduction

Lisa Cheaney-Hogan
• MEd.
• OCT
• BEd. P/J/I
• BASc.
• PQP 1 & 2
• Special Ed. Specialist
• Taught in Tiers 1, 2 & 3



Right to Read: 5 Key Elements

1. Curriculum and instruction that reflects the scientific research on the best approaches to teach 
word reading. 

2. Early screening of all students using common, standardized evidence-based screening 
assessments twice a year from Kindergarten to Grade 2, to identify students at risk for reading 
difficulties for immediate, early, tiered interventions. 

3. Reading interventions that are early, evidence-based, fully implemented and closely monitored 
and available to ALL students who need them, and ongoing interventions for all readers with word 
reading difficulties. 

4. Accommodations (and modifications to curriculum expectations) should not be used as a 
substitute for teaching students to read. Accommodations should always be provided along with 
evidence-based curriculum and reading interventions. When students need accommodations (for 
example, assistive technology), they should be timely, consistent, effective and supported in the 
classroom. 

5. Professional assessments, particularly psychoeducational assessments, should be timely and 
based on clear, transparent, written criteria that focus on the student’s response to intervention.

Executive summary: Right to Read: Ontario Human Rights Commission (ohrc.on.ca)

https://www.ohrc.on.ca/sites/default/files/Right%20to%20Read%20Executive%20Summary_OHRC%20English_0.pdf


Effective Early Reading Instruction: A Guide for Teachers

“Reading is one of the most fundamental skills students can 
learn. It affects all academic achievement and is associated with 
social, emotional, economical, and physical health. However, 
learning to read does not happen naturally. The ability to read is 
not innate. Reading is a process involving specific skills that need 
to be taught and learned. As these skills develop, the brain forms 
new connections known as neural pathways. These neural 
pathways for reading are built through systematic and explicit 
instruction and strengthened through repeated practice.” 

(Effective early reading instruction: a guide for teachers (gov.on.ca))

https://www.dcp.edu.gov.on.ca/en/
https://www.dcp.edu.gov.on.ca/en/
https://www.dcp.edu.gov.on.ca/en/
https://www.dcp.edu.gov.on.ca/en/guide-effective-early-reading/development-reading-skills


Effective Early Reading Instruction: A Guide for Teachers

Early Literacy programs should:
• be based on students’ prior knowledge, cultures, and 

language experiences exposed to in the home and in the 
community.

• Instruction can offer choice at times
• Encourage a sense of agency in learning to read
• Effective instruction further motivates and engages 

students in reading and development of self-efficacy

(Effective early reading instruction: a guide for teachers (gov.on.ca))

https://www.dcp.edu.gov.on.ca/en/guide-effective-early-reading/development-reading-skills


“Self-Efficacy is the LARGEST MOTIVATOR -
When children are good at something, they 

are motivated to do it.”

(Effective early reading instruction: a guide for teachers (gov.on.ca))

https://www.dcp.edu.gov.on.ca/en/guide-effective-early-reading/considerations


WHAT SHOULD LITERACY LOOK 
LIKE MOVING FORWARD?



What should literacy look like moving forward?

What it LOOKS like
§ Phonological Awareness

§ Phonic & Word Recognition

§ Fluency

§ Vocabulary

§ Listening & Reading Comprehension

§ Written Expression

What it is does NOT include
§ Whole language

§ Sight word walls

§ Balanced literacy

§ Discovery learning

§ 3-cueing system

§ Memorization 



Literacy in a 2023 classroom

What this COULD look like in the classroom:
• Screeners - know your learner academically

• Use data to create and structure small groups based on gaps/deficits
• Systematic & sequential (follows a Scope & Sequence)
• Explicit & direct (deliberate and intentional teaching)
• Evidence-based programming (ie. Empower)

• Use of decodable books (while students are learning the code) in the classroom for students to build 
self-efficacy and see themselves as a reader

• Short bursts of instruction (whole group, small group, independent)
• “I do”, “We do”, “You do”
• Practice makes it permanent! (Builds the neural pathways in the brain)

• Fluency work develops automaticity (ie. Reader’s Theatre)
• Descriptive feedback that relates to the learning goals (ie. Overall curriculum expectations) 



COMPREHENSION CONVERSATION



(Effective early reading instruction: a guide for teachers (gov.on.ca))

https://www.dcp.edu.gov.on.ca/en/guide-effective-early-reading/development-reading-skills


Word recognition 
encompasses:

● Phonological and phonemic 
awareness

● Phonics skills (both 
knowledge of letter sounds 
and decoding unfamiliar 
words)

● Automaticity of word 
recognition

● Reading of common 
phonetically irregular words

Oral language comprehension 
encompasses:

● Oral vocabulary (including 
morphology, i.e., 
understanding meaningful 
word parts such as common 
roots)

● Background knowledge
● Sentence (syntactic) 

comprehension
● Pragmatic language (use of 

language in a social context, 
including subtler aspects of 
language usage such as 
understanding sarcasm or 
idioms)

Science of reading - The International Dyslexia 
Association Ontario Branch (idaontario.com)

https://www.idaontario.com/science-of-reading/


Language comprehension (LC) is called by several other names in various studies, including 
linguistic comprehension, listening comprehension, and comprehension. All of these terms are 
defined as the ability to derive meaning from spoken words when they are part of sentences or 
other discourse. Language comprehension abilities, at a minimum, encompass “receptive 
vocabulary, grammatical understanding, and discourse comprehension” (Catts, Adlof, & 
Weismer, 2006).

Reading comprehension (RC) differs from language comprehension because of the reliance on 
print, as opposed to oral language, to perceive the words and derive meaning (Hoover & 
Gough, 1990). In other words, language comprehension becomes reading comprehension when 
word meaning is derived from print. It is possible to have strong language comprehension and 
still be a poor reader if there is difficulty with decoding.

The Simple View Of Reading - The Center for Literacy & Learning (cdl.org)

https://www.cdl.org/the-simple-view-of-reading/


“Children who can read grade-appropriate passages accurately, 
with ease and appropriate speed, as well as with good oral 
expression, generally have good language comprehension as 
well.” (Assessment: In Depth | Reading Rockets)
Other cognitive abilities can influence comprehension, such as:
● Executive function
● Working memory 
● Classroom teachers do not typically assess these other 
cognitive abilities as part of a reading assessment, but they 
can be important to consider in individual cases, such as when 
a student has a disability that affects reading.

https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-depth


“Students need both types of abilities to read and comprehend 
well-just one will not do.” 

(Assessment: In Depth | Reading Rockets)

Child Reader Example 1
Children who have excellent language 
comprehension, with the ability to 
understand sophisticated stories read 
aloud by the teacher, still will not have 
good reading comprehension if they 
cannot read individual words.” 
(Assessment: In Depth | Reading Rockets)

Child  Reader Example 2
Conversely, a child who reads words 
accurately and automatically but who 
does not have good oral comprehension 
will also not have good reading 
comprehension. This latter type of child 
might be able to decode a sentence 
perfectly, such as The gorgeous lady 
with the flowing white robe and the 
golden crown was confined to the attic 
of the castle. However, if the child does 
not know the meanings of words such 
as gorgeous, confined, and attic, or if he 
or she cannot understand the somewhat 
complex syntax of the sentence, then 
reading comprehension will nevertheless 
be impaired.
(Assessment: In Depth | Reading Rockets)

https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-depth
https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-depth
https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-depth


MAKE IT CROSS-CURRICULAR



Literacy IS the whole day!

Are the students reading? Listening? Responding? Writing? 
This IS literacy!

In fact, your whole instructional day IS literacy. Content subjects 
provide areas of communication focus:
• Write a response? Literacy
• Listen while I read? Literacy
• Present as a group? Literacy
• Label a diagram? Literacy
• Explain your thinking in more than one way? Literacy
• Present your findings? Literacy



Literacy IS the whole day!

Reading Program

• Screen your learners using evidence-based screening tools
• Access Ministry tools such as: Effective early reading instruction: a guide for teachers 

(gov.on.ca) and Language (gov.on.ca)
• Become fluent in the programming decisions executed by your district/board 

programming department 
• Be consistent in delivery and following the accompanying scope & sequence

Written Expression Example:
• Plan for content writing in language block
• Execute writing in content subject
• Revise/edit the following day in language block

Consider an evidence-based writing screener
Utilize evidence-based writing tools to support your writing program
Use vetted content tools such as ww.tvolearn.com 

https://www.dcp.edu.gov.on.ca/en/guide-effective-early-reading/instructional-strategies
https://www.dcp.edu.gov.on.ca/en/curriculum/elementary-language


Literacy IS the whole day!

Oral Language

• Build in opportunities to model fluency, expression, 
prosody, etc

• Provide opportunities for learners to practice oral 
reading

• Build in activities such as ‘Reader’s Theatre’, ‘Musical 
Theatre Monday’ or podcasting to build in engagement 
through the digital media literacy curriculum 
expectation 



ASSESSMENT VS EVALUATION



“Before engaging in assessments, it is important for 
educators to be aware of and mitigate biases. These 
biases could result in the under-recognition or over-
recognition of students from Francophone, Indigenous, 
Black, other racialized, or LGBTQ2S+ communities, 
students with disabilities, or students from all other 

marginalized communities.”

(Effective early reading instruction: a guide for teachers (gov.on.ca))

https://www.dcp.edu.gov.on.ca/en/guide-effective-early-reading/considerations


Assessment vs Evaluation

Assessment
• Informal or formal

• Allows for descriptive feedback, and coaching

• On-going

• Observations, discussions, questioning, conferences, 
portfolios, etc

• Based on evidence of student achievement of the 
provincial curriculum expectations

• To inform instruction, guide next steps, and help 
students monitor their progress towards achieving 
their learning goals

• Analyze and interpret evidence of learning

• Give and receive specific and timely descriptive 
feedback about student learning

Evaluation
• Primary purpose is to improve student learning

• Evaluation is assessment OF learning which
provides evidence of student achievement

• Evaluation of overall expectation which are 
broad in nature

• Evaluating the quality of student learning

• Communicates to student, families, educators 
and other stakeholders what the student knows 
and can do with respect to the overall curriculum 
expectations. 

Growing success: assessment, evaluation, and reporting 
in Ontario’s schools, kindergarten to Grade 12 | ontario.ca

https://www.ontario.ca/page/growing-success-assessment-evaluation-and-reporting-ontario-schools-kindergarten-grade-12
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https://www.dcp.edu.gov.on.ca/en/guide-effective-early-reading/development-reading-skills
https://www.ontario.ca/page/growing-success-assessment-evaluation-and-reporting-ontario-schools-kindergarten-grade-12
https://www.cdl.org/the-simple-view-of-reading/
https://www.readingrockets.org/teaching/reading101-course/modules/assessment/assessment-depth

