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Introduction

In February 2022, the Ontario Human Rights Commission released the findings of the Right to Read inquiry and their 
recommendations for improving literacy instruction in Ontario (click here to access the OHRC Right to Read Executive Summary 
and Key Recommendations). Since then, educators across Ontario have been working to better understand and implement these 
recommendations to improve student success and improve best practice.

Informed by the work that has taken place at the Hastings Prince Edward, Waterloo Region, and Bruce Grey Catholic District 
School Boards, we have highlighted the steps these Ontario school boards have taken to make the change from balanced literacy 
to evidence-based literacy instruction.

To learn more about the changes that these specific school boards have made, view the following resources:

The Journey Toward Improving Early Literacy – Hastings & Prince Edward District School Board’s Story

Webinar Recording: Setting the Direction for the Right to Read

https://www.ohrc.on.ca/en/right-to-read-inquiry-report
https://www.ohrc.on.ca/en/right-to-read-inquiry-report
https://www.ldatschool.ca/the-journey-toward-improving-early-literacy-hastings-prince-edward-district-school-boards-story/
https://www.ldatschool.ca/webinar-setting-the-direction/
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Step 1:  
Building Knowledge Around the Science of Reading

Those leading change within your school or school board need a strong understanding of the Science of Reading. To make 
informed decisions and choose appropriate resources, a good place to start is becoming familiar with the following concepts:

Simple view of Reading

Reading comprehension, or the ability to understand the meaning of printed text, is made up of two components: decoding  
and oral language comprehension.

This formula is referred to as the Simple View of Reading (Gough & Tunmer, 1986; Hoover & Gough, 1990). It is shown as a 
multiplication equation to underscore that if either of the components is missing, reading comprehension is not possible. These 
two factors, decoding or, getting the words off the page, and language comprehension together account for all variation in reading 
comprehension, in children.

Decoding
(word recognition)

Language
Comprehension

Reading
Comprehensionx =
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Step 1:  
Building Knowledge Around the Science of Reading

Scarborough’s Reading Rope

The Simple view of reading can be further broken down into the foundational skills that underlie decoding and language 
comprehension. Dr. Hollis Scarborough created the Reading Rope to help visualize all the skills your students need to build in 
order to read. 

The language comprehension and word recognition skills needed to become a fluent reader are represented by individual 
threads. When these threads are combined, the fluent execution and coordination of all these skills form a rope – representing  
a skilled reader.
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Step 1:  
Building Knowledge Around the Science of Reading

The 5 Pillars of Reading Instruction

There are five pillars of reading that emerge over and over through the research. These are: 
	
	 • letter-sound (or grapheme-phoneme) correspondence, 
	 • phonemic awareness, 
	 • fluency, 
	 • vocabulary; and 
	 • comprehension

Letter-sound correspondence: 
Alternatively known as “alphabet knowledge” or grapheme-phoneme correspondence, letter-sound correspondence is, at its 
simplest, knowing the names and sounds of all the letters.

Letter-sound correspondence is taught through phonics, a systematic and structured way of teaching the relationships between 
the sounds and symbols used by our language. Phonics first teaches children the sound or sounds made by each individual letter, 
then gradually introduces more complex combinations, where vowels and letter combinations can affect the sounds being made. 

Readers need to be able to:
	 • Name the letters of the alphabet 
	 • Make the corresponding sound/sounds
	 • Recognize and recreate letters (upper case and lower case, across different fonts)

Phonemic awareness:
Phonemic awareness relates to the ability to hear, identify, and manipulate the smallest units of sound (phonemes)  
in human speech that make up a specific language. 

In The English alphabet has 26 letters that represent 44 phonemes (speech sounds). Some letters make more than one sound (i.e., 
The letter C can be pronounced as /s/ or /k/, and both sounds are present in the word “circle”). Sometimes combinations of letters 
are used to represent a single sound (sh-, ch-, etc.), and sometimes words contain letters that make no sound at all (silent letters). 
This can make learning to read very difficult.

To successfully learn to read, children need to be able to:
	
	 • Match phonemes - the ability to identify words that begin with the same sound.
		  ▷ Q: Do “cat” and “car” start with the same sound or different sounds?
		  ▷ A:  Same sound
	 • Isolate phonemes - the ability to isolate a single sound from within a word.
		  ▷ Q: What is the first sound in the word “mat”?
		  ▷ A: /m/
	 • Blend phonemes - the ability to blend individual sounds into a word.
		  ▷ Q: What happens if we add a /s/ sound to the beginning of the word “tint”?
		  ▷ A: “stint”
	 • Segment phonemes - the ability to break a word into individual sounds.
		  ▷ Q: How many sounds make up the word “car”? How many sounds make up the word “cash”?
		  ▷ A: “car” has 3 sounds /k/ /a:/ /r/, “cash” has 3 sounds /k/ /ae/ /sh/
	 • Manipulate phonemes - the ability to modify, change, or move the individual sounds in a word.
		  ▷ Q: What word do we get if we change the /s/ sound in “sink” to an /r/ sound?
		  ▷ A: “rink”
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Step 1:  
Building Knowledge Around the Science of Reading

Fluency:
Reading fluency is the ability to read quickly, accurately, and with proper expression, to understand the content that is being 
read. As students practice and master the skills involved in reading, more and more things become automatic. They will 
eventually begin to recognize common words almost instantly.

Fluency is important to understanding and remembering what you have read. When all your mental energy is spent trying to 
decipher the sounds that make up a word, there’s not much space left for comprehension. Since the end goal of reading is to gain 
information from text, understanding is key!

Frequently reading out loud, especially reading the same story repeatedly, is the best way for students to improve their fluency.

Vocabulary:
Vocabulary knowledge helps students connect the sounds and symbols they have learned to meaning. To understand the 
meaning of a text, readers must be able to understand 90-95% of the words in the passage (Hudson et al., 2005). 

Young children learn most new words indirectly, through hearing new words used in context – either in direct conversation, 
listening to adults read, or through television/movies. As they get older, children also increasingly learn new words through 
reading on their own.

Some vocabulary needs to be taught explicitly and directly – and this is particularly true for students with LDs.  
There are two types of direct instruction in vocabulary:
	 • the direct teaching of specific words
	 • teaching children phonological and morphological strategies for learning new words

Comprehension: 
Reading comprehension is the ability to infer the meaning of read text. More complex texts require experienced readers to 
deduce meaning that goes beyond literal interpretations to figurative understandings. Reading comprehension requires that the 
reader continually monitor their own understanding while reading.
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LD@school resources to increase your knowledge about the science of reading:

	 • Know the Facts about Reading
	 • The Science of Reading Part 1: The Five Pillars
	 • The Science of Reading Part 2: Developing Reading Skills
	 • Webinar Recording: Evidence-based Early Literacy Practices to Support Every Learner
	 • Webinar Recording: Answering your Questions about Evidence-based Early Literacy Practices
	 • Webinar Recording: The Road to Reading – Strategies for Literacy Assessment and Intervention
	 • Using the “Road to Reading Infographic” to Guide Assessment of and Intervention for Foundational Literacy Skills
	 • Webinar Recording: Dynamic Vocabulary Instruction in the Classroom

Step 1:  
Building Knowledge Around the Science of Reading

https://www.ldatschool.ca/facts-reading/
https://www.ldatschool.ca/science-of-reading-5-pillars/
https://www.ldatschool.ca/science-of-reading-podcast-developing-reading-skills/
https://www.ldatschool.ca/webinar-evidence-based-early-lit1/
https://www.ldatschool.ca/webinar-evidence-based-early-lit2/
https://www.ldatschool.ca/webinar-road-to-reading/
https://www.ldatschool.ca/road-to-reading-infographic/
https://www.ldatschool.ca/dynamic-vocab-webinar/
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Step 2:  
Choosing a Goal

While recognizing that all threads of Scarborough’s Reading Rope need to be taught in classrooms, the boards we spoke to chose 
to target specific reading skills. These specific goals acted as a foundational block to build on in the future. Through their research 
and an understanding of the needs of their unique student populations, the boards were able to make informed decisions on 
what teaching and assessment tools they could use.

For example, Waterloo Region District School Board is implementing the following multi-year Reading Instruction plan:

Year Focus Specific Skills

1 - 2 Word Recognition
• Phonological Awareness
• Decoding
• Sight Recognition

2 - 3 Language Comprehension

• Background Knowledge
• Vocabulary
• Language Structure
• Verbal Reading
• Literacy Knowledge

3 - 4 Skilled Reading • Fluency
• Reading Comprehension

Hastings-Prince Edward District school board created the following continuum that lists foundational word recognition skills for 
each year group to focus on: (Click HERE for full document in Appendix)
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Step 3:  
Choosing Assessments

Using evidence-based assessment is an effective, objective, and measurable way to clearly show an individual student’s reading 
strengths and needs. When viewed on a school- or board-wide level, results from evidence-based assessments can help guide the 
choice of tools to quickly and effectively address gaps in learning.

To view a summary of the different types of assessment, click HERE to view the Evidence-Based Assessment in the Science of 
Reading: Cheat sheet.

Screening - Assessment for Learning

Universal screenings are very brief, standardized measures that quickly and efficiently identify a student’s current skills and 
identify which students are at risk. Students are assessed on several indicators of early literacy skills appropriate for their age  
and grade. 

Screening students early (between Kindergarten and Grade 2) helps to catch struggling readers before they start experiencing 
significant difficulties that may impact their academic futures. 

Students who fall at or below predetermined benchmarks are deemed “at risk” and will likely need additional support to allow 
them to meet future goals. Students who are at risk might need additional assessment to pinpoint the skills that they need to 
work on. 

Some examples of screeners are: (this is not an exhaustive list): 
	 • Acadience Learning   
	 • aimsWebPlus
	 • Dynamic Indicators of Basic Early Literacy Skills (DIBELS)
	 • EasyCBM
	 • FastBridge

Some boards will create their own screening tools, like Hasting and Prince-Edward District School board. Though developed  
in-house, the continuum was explicitly informed by the work of literacy experts such as Wiley Blevins, David Kilpatrick, and  
Louisa Moats. Below is their Early Phonological Awareness Screening (EPAS): (Click HERE for full document in Appendix)

HPEDSB – (FORM A)
Early Phonological Awareness Screening

Name: Grade: Birthday:

School: Teacher: Examiner: Test Date:

1. Word Awareness
Trial: “Listen to this sentence [provide blocks and move 3 blocks as you say each word] ‘I like puppies’.”
“Now you try. Use the blocks and show me the words in ‘I like puppies.’”

FEEDBACK: “He is nice.” [move the blocks as you say each word]

1. He is nice. ___________________________________ (3)

2. Sit down. ___________________________________ (2)

3. Please wash your hands. ___________________________________ (4)

4. The boy will eat cake. ___________________________________ (5)

5. Grass is green. ___________________________________ (3)

/5

2. Blend Syllables into Words
Trial: “I will say word parts and then blend them together to make a whole word.  Listen: in-side.  When I blend
the parts, in - side, the word is inside.” [Ensure you say each part with a neutral tone and equal stress].
“Now it’s your turn. Listen: /nap - kin/. What is the whole word?” (napkin)

FEEDBACK: “When we put foot-ball together we get the whole word football”

1. foot…ball ____________________________ (football)

2. win...dow ____________________________ (window)

3. you…nih…corn ____________________________ (unicorn)

4. mon…ster ____________________________ (monster)

5. moe...ter...sigh...kle ____________________________ (motorcycle)

/5

3. Segmenting Words into Syllables
Trial: “Listen for each syllable or word part that you hear in the word ‘cowboy’. Now clap the word parts with

me (cow/boy).  Listen to each word and clap the word parts.”

FEEDBACK: When I clap the word parts in rainbow, we hear /rain...bow/.

1. rainbow _______________________________ (2)

2. fish _______________________________ (1)

3. sunflower _______________________________ (3)

4. caterpillar _______________________________ (4)

5. walking _______________________________ (2)

https://acadiencelearning.org
https://www.pearsonclinical.ca/en/products/product-master.html/item-599
https://dibels.uoregon.edu
https://www.easycbm.com
https://www.illuminateed.com/products/fastbridge/
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Step 3:  
Choosing Assessments

Diagnostic Assessment – Assessment for Learning

For students who are at risk, though, careful analysis of reading subskills must occur to differentiate instruction and plan 
intervention. These assessments allow educators to ascertain which specific skills or knowledge a student has mastered, and 
which skills or knowledge need to be taught.

Some examples of diagnostic assessments are: (this is not an exhaustive list)

	 • CORE Phonics Survey
	 • �Really Great Reading Phonological Awareness Survey 
	 • �Acadience Comprehension, Fluency, and Oral Language Diagnostic 

To learn more about the role of assessments in guiding reading intervention, click HERE to access the article Evidence-Based 
Assessment in the Science of Reading by Una Malcolm. 

https://www.corelearn.com/
https://www.reallygreatreading.com/content/phonological-awareness-survey
https://acadiencelearning.org/acadience-reading/diagnostic/
https://www.ldatschool.ca/evidence-based-assessment-reading/
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Step 4:  
Professional Development

Before adopting a new reading program, your staff needs to know your goals, how this will change instruction, and how to 
implement these changes to instruction. This is best done through professional development. Both the Ministry of Education 
and the Ontario College of Teachers (OCT) emphasize the importance of professional development, with the OCT stating that 
“a commitment to ongoing professional learning is integral to effective practice and to student learning” (Ontario College of 
Teachers, 2016).

Professional development around evidence-based reading instruction can take many forms. Below are some examples of some 
formats of professional development that you may consider:

Some professional development has also been created by the Ministry of Education in the form of the Effective early reading 
instruction: a guide for teachers.

Each school board we spoke to took a different approach to professional development.

Waterloo Region DSB has two structures of professional development for evidence-based literacy instruction embedded within 
their board. One structure uses reading resource teachers who split their time between providing Tier 3 support to students and 
providing classroom teacher support. They show teachers across the board how to embed evidence-based literacy instruction 
within their classrooms, provide some modelling, and discuss theory. 

The second structure WRDSB uses is wraparound support. The schools selected for wraparound support go through a six-week 
cycle of inquiry-based learning around literacy. During these cycles, teachers are provided with resources, such as Heggerty 
for phonemic awareness and UFLI for phonics support for those schools, and are taught to embed these resources within their 
classrooms and support their students with those essential skills.

Bluewater DSB uses a workshop model. Members of the board’s central team provide workshops in 80-minute chunks throughout 
the day. When teachers are out of their classrooms to attend these workshops, supply teachers are provided. Bluewater DSB has 
also prioritized choosing reading programs and resources that include their own professional development resources.

Hastings and Prince Edward DSB found the most effective method of building professional capacity and sustainable practices 
to be job-embedded professional development through co-teaching and co-learning. A coaching model was implemented 
to support classroom teachers eager to learn more about evidence-based reading instruction. When schools and educators 
expressed interest in improving early literacy instruction, the board provided Learning Partners to support their professional 
learning in the classroom. 

Before deciding on a model for professional development, you need to know your staff and which model will work best for your 
staff, students, and your funding limitations.

Professional learning sessions:
	 • Workshops
	 • Training sessions
	 • Conferences

Teacher Development:
	 • Mentoring
	 • Coaching

Professional Inquiry (self-directed):
	 • Reading research
	 • Case studies

Education courses:
	 • Certificates
	 • Diplomas
	 • AQ courses

https://www.dcp.edu.gov.on.ca/en/guide-effective-early-reading/considerations
https://www.dcp.edu.gov.on.ca/en/guide-effective-early-reading/considerations
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Step 5:  
Identify Interventions for Each Tier

The Right to Read report has called for a fundamental shift in how reading is taught to all students. This is not just a change 
to regular classroom instruction, but across all 3 tiers of intervention. Using evidence-based reading instruction founded on 
empirical, peer-reviewed research and science will ensure that, “most students (80–90%) will learn to read words accurately and 
efficiently, and few students will need more intensive instruction or intervention” (OHRC, 2022, p.20). 

Implementing the recommendations at the foundational classroom level and Tier 1 will improve reading scores and skills, 
while significantly reducing the need for Tier 2 and 3 supports.

It is important for reading instruction to be cohesive across all 3 tiers. Foundational classroom instruction is the starting 
point where all students receive evidence-based instruction in reading. If a student or group of students has some difficulty 
understanding and mastering these skills and concepts, then they can be supported in varying intensity through the different 
tiers. The same skills and concepts are taught; however, students may receive more time, smaller group or individual instruction, 
or a more intensive program. A student receives support in the tier that they require, based on their needs. 

• �Tier 1 is universal programming that all students receive as soon as they struggle with a classroom concept. This is instruction 
that takes place in a regular classroom for all students. 

• �Tier 2 is a more targeted, higher-intensity instructional approach for a smaller group of students who are experiencing some 
moderate difficulty understanding instruction. These students are close to but not at grade level. Tier 2 support can take place in 
or outside the regular classroom, supported by a resource teacher or other staff. 

• �Tier 3 is intensive individualized instruction for students who are having great difficulty understanding concepts taught and/or 
who may have significant learning gaps or learning needs. Tier 3 support typically takes place outside of the regular classroom 
and is delivered by a teacher with specialized training. A typical Tier 3 support would include a specialized evidence-based 
program such as Empower or Corrective Reading. 

Tier 3
Specialized and individualized intervention, more 
intense than in Tier 2, for students whose di�iculties 
persist in spite of e�ective teaching practices in Tier 2.

Tier 2
Intensive intervention in subgroups for students 
who did not progress satisfactorily in spite of 
e�ective teaching practices in Tier 1.

Tier 1
E�ective intervention for all students

5%
of students

15% of 
students

80% of students

https://www.sickkids.ca/en/learning/empower-reading/
https://www.nifdi.org/programs/reading/corrective-reading.html
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Step 5:  
Identify Interventions for Each Tier

Use the worksheet below to plan your school or schoolboard’s evidence-based literacy instruction and intervention, taking into 
account all 3 tiers of instruction. (Click HERE for full document in Appendix)

Effective tiered support is determined with ongoing assessment evidence. This evidence keeps support flexible, and students 
move between tiers to meet their immediate needs and challenges. Tiered supports work for all students and allow educators to 
provide equity of instruction to everyone, not just students with learning disabilities.  

Collaboration between Curriculum and Instruction teams and Special Education Services will ensure that educators have the 
appropriate understanding of consistent instruction methods, tools, skills, and leadership to implement the Right to Read 
Recommendations efficiently. Working together, educators, schools and school boards can ensure that all Ontario’s students 
achieve their fundamental right of learning to read.  

Tier 3 - Intensive, individualized instruction

Tier 2 - Targeted, higher-intensity instruction

Tier 1 - Universal programming

Evidence-Based Literacy 
Instruction and Intervention
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Step 6:  
Implement Changes to Instruction

Education in Ontario is making a transformative shift in the way we approach reading instruction. The traditional methods of 
teaching reading have been re-evaluated and we are now implementing evidence-based practices firmly rooted in the science of 
reading. This shift recognizes that the process of learning to read is complex and multifaceted, and therefore requires a nuanced 
and comprehensive approach. Implementing changes in reading instruction that align with evidence-based and science of 
reading concepts will equip learners with the essential skills they need to become proficient readers in an increasingly literate 
world. This transformation not only enhances educators’ ability to support diverse learners but also holds the potential to 
significantly impact literacy rates, opening doors to lifelong learning and success.  

When taught to read in science-based, systematic, and explicit ways,  
approximately 95% of students can learn to read (Fletcher & Vaughn, 2009).

Science-based (also called evidence-based or the Science of Reading) – Over 40 years of research in education, psychology, and 
neuroscience has taught us much about how the brain learns to read. This science has shown us that the foundational reading 
skills are the same for all people and all spoken languages. 

If you are struggling to identify if a resource or program is evidence-based, visit What Works Clearinghouse (WWC), a project of 
the Institute of Education Sciences. WWC reviews educational programs and research to determine which meet their rigorous 
standards and summarizes the findings.

Systematic – Students are taught using a carefully planned process where new skills build on previously learned concepts. 

Explicit – Explicit teaching means that lessons are taught in a clear structured way. This starts with a modelling stage, where the 
teacher shows exactly how the task should be performed. This is followed by a gradual release of responsibility to the students, 
first in guided practice, where the teacher steps in where needed and then through independent practice, until the student can 
complete the task alone. 

For some more tips in recognizing and choosing effective reading programs for your school or school board, review the 
Characteristics of Strong Phonics Instruction and The Common Causes of Phonics Instruction Failure, adapted from 
Choosing and Using Decodable Texts by Wiley Blevins. 

https://ies.ed.gov/ncee/wwc/


Characteristics of Strong Phonics Instruction 

Readiness Skills
Prepare students for decoding  

and encoding through phonemic  
awareness and alphabet recognition. 

Scope and Sequence
Begin with high-utility vowels and  

consonants so words can be  
formed as early as possible.

Blending
Frequently model and apply  

this primary decoding strategy.

Dictation
Use a weekly dictation or guided spelling  

exercises to help students use and  
transfer their phonics skills to written  

words, sentences, and stories. 

Word-Awareness  
Activities 

Use conversations, word-building  
and word sorts, to develop an  

awareness of how English words  
work and solidify learning.

High-Frequency Words
Focus on irregular high-frequency  
words that can’t be taught using  

standard phonics skills.

Reading Connected Text
Use controlled, decodable text at the 

start of reading instruction to help  
students develop a sense of control  

and comfort in reading.  

Plus... You, the Teacher 
The success of all these characteristics  

rests on the shoulders of a highly trained  
teacher. In addition, a teacher’s attitudes  
and background knowledge or phonics  

expertise play a crucial role in  
instructional success. 

Adapted from Choosing and Using Decodable Texts by Wiley Blevins. Copyright © 2021 by Wiley Blevins.  
Reprinted by permission of Scholastic Inc. All rights reserved. 



Common Causes of Phonics Instructional Failure 

An inadequate or nonexistent  
review and repetition cycle.

Focus on mastery rather than just exposure. 
Extend repetition cycles to 4-6 weeks.

Lack of application to real  
reading and writing experiences.

Encourage students to apply their growing 
phonics skills to reading and writing daily 
using texts with ample decodable words.

Inappropriate reading materials  
to practice skills. 

Ensure decodable texts are an essential  
part of each day’s phonics lessons. 

Ineffective use of the 
 gradual release model. 

Use a weekly dictation  
or guided spelling exercises  

to help students use and  
transfer their phonics skills  

to written words,  
sentences, and stories. 

Losing time in transitions.  
Avoid wasting time distributing and collecting  
materials for Phonics lessons. Plan for review  

or other instructional opportunities  
during these times. 

Limited teacher knowledge  
of research-based phonics 

routines and linguistics. 
Strong teacher capacity around  

phonics and linguistics, is crucial  
to increase student learning.

Inappropriate pacing.
Teach fast-paced and engaging  

lesions with high-impact activities.

No comprehensive or cumulative  
mastery assessment tools. 

Assess for mastery over time and use  
comprehensive assessment tools to place  

students along a phonics continuum. 

Transitioning to multisyllabic  
words too late.  

Place emphasis on the transitioning to  
multisyllabic words as students enter grade 2.

Overdoing it  
(especially in isolated skills work).   

Give equal attention to phonics and building  
vocabulary and content knowledge.

Adapted from Choosing and Using Decodable Texts by Wiley Blevins. Copyright © 2021 by Wiley Blevins.  
Reprinted by permission of Scholastic Inc. All rights reserved. 

?
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Step 7:  
Monitor Progress and Change Goals as Needed

When adopting any new program, it is important to monitor whether or not the program is meeting the needs of your students 
and actually improving the targeted skills. This can be done through progress monitoring and outcome evaluation.

Progress Monitoring - Assessment for Learning

Progress monitoring assessments allow educators to quickly measure a student’s response to instruction. Instead of waiting  
until the next benchmark assessment several months in the future, progress monitoring allows for more rapid adjustment  
of instruction.

Many universal screeners also supply progress monitoring materials. These materials are often very similar to universal screening 
measures in that they are brief and standardized. 

Some examples of progress monitoring are: (this is not an exhaustive list): 
	 • Acadience Learning
	 • aimsWebPlus
	 • Dynamic Indicators of Basic Early Literacy Skills (DIBELS)
	 • EasyCBM
	 • FastBridge 

Outcome Evaluation - Assessment of Learning

Outcome assessments measure student achievement. While progress monitoring assessments show if instruction is working, 
outcome assessments are assessments of learning and identify if instruction worked.

These assessments are typically comprehensive assessments that measure student mastery of provincial curriculum expectations 
or the specific learning goals outlined.

Some examples of outcome evaluation are: (this is not an exhaustive list)
	 • Summative assessments (e.g. unit tests, projects, and assignments)
	 • EQAO

By collecting data on your students’ reading skills and ability the school board or senior team can monitor their school-wide goals 
and change focus as necessary. For example, Hastings Prince Edward District School Board began their journey to improving 
literacy outcomes for their students by first focussing on word recognition skills. As students strengthen these skills, and 
teachers learn how to effectively build these skills, the board may decide to switch their focus to improving students’ language 
comprehension skills. 

https://acadiencelearning.org
https://www.pearsonclinical.ca/store/caassessments/en/Store/Professional-Assessments/Academic-Learning/Comprehensive/aimswebPlus-%26-aimswebPlus-Canadian-Edition/p/P100008119.html
https://dibels.uoregon.edu
http://www.easycbm.com
https://www.illuminateed.com/products/fastbridge/
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Conclusion

Though all journeys are unique, and the work continues, we hope this guide gave you an opportunity to learn from others, as 
school boards across Ontario work through similar issues. A transition to evidence-based instruction and a better understanding 
of Reading Science will take time and work. Still, the benefits for Ontario students, especially those with reading issues or learning 
disabilities, will be life changing.

Additional Professional Learning Resources

	 • Heggerty
	 • University of Florida Literacy Institute
	 • Lexia Core 5 Reading
	 • Lexia PowerUP Literacy
	 • Flyleaf Publishing
	 • Tools 4 Reading

Books:

	 • Reading Above the Fray, by Julia Lindsey
	 • Equipped for Reading Success, by David A. Kilpatrick
	 • �Uncovering the Logic of English, by Denise Eide
	 • �The Art and Science of Teaching Primary Reading, by Christopher Such
	 • �Oral Language at Your Fingertips, by the Ontario Association of Speech-Language Pathologists and Audiologists (OSLA)
	 • �Proust and the Squid, by Maryanne Wolf
	 • The Knowledge Gap, by Natalie Wexler
	 • �Teach Your Child to Read in 100 Easy Lessons, by By Phyllis Haddox, Elaine Bruner and Siegfried Engelmann

Authors:

	 • Michael Heggerty
	 • Wiley Blevins
	 • Anita L. Archer
	 • Louisa Moats
 
Podcasts: 

	 • Sold a Story – Hosted by Emily Hanford
	 • The Science of Reading Part 1: The Five Pillars
	 • The Science of Reading Part 2: Developing Reading Skills

https://heggerty.org/
https://ufli.education.ufl.edu/
https://www.lexialearning.com/core5
https://www.lexialearning.com/powerup
https://flyleafpublishing.com/
https://www.tools4reading.com/
https://education.scholastic.ca/product/9781338828726
https://www.equippedforreadingsuccess.com/
https://www.learninghouse.ca/products/9353/products_detail/uncovering-the-logic-of-english.html
https://us.sagepub.com/en-us/nam/the-art-and-science-of-teaching-primary-reading/book277414
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Appendix Materials



Version 4.0 (Nov. 2021)

HPEDSB Early Literacy Phonological Awareness Continuum
“Phoneme awareness is acquired gradually. The development of phoneme awareness progresses from larger
linguistic units to smaller ones, and from global processing of words to their internal details.” - Louisa Moats

First Year Kindergarten Second Year Kindergarten Grade 1 Grade 2

Identify that sentences are made up of words

Segment sentences into words

Blend syllables (Put this word together: black- bird,
kan-ga-roo)

Segment syllables for 1-3 syllable words with teacher
(clap, chin drop…)

Recognize rhyming words

Orally blend onset and rime with teacher help
m...an

Generate rhyming words

Initial sound identification

Independently segment syllables for 1-4 syllable
words (clap, chin drop…)

Oral segment onset and rime (s….at)

Last sound identification

Medial sound identification

Orally blend 2-4 phonemes (VC, CV, CVC words)

Orally segment 2-4 phonemes (VC, CV, CVC words)

Syllable deletion in compound words (say bookcase”
Now say bookcase but don’t say case”)

Syllable deletion from a three syllable word (say
“December.” Now say “December”, but don’t say

“de”, say improvement, now say improvement, but
don’t say im)

Delete an onset from a single syllable (Say “feet.”
Now say feet, but don’t say /f/ (eat)).

Delete a rime from a single syllable (say “man”. Now
say man but don’t say /an/ (m)).

Substitute the onset, keeping the rime (Say “done.”
Now say done, but instead of /d/ say /r/) (run)).

Substitute the rime, keeping the onset (Say “tell”.
Now say tell but instead of /ell/, say /ag/ (tag))

Delete first phoneme in an initial blend (Say “flip”.
Now say flip but don’t say /f/ (lip))

Substitute the first phoneme in an initial blend (Say
“crown.” now say crown but instead of /c/ say /f/

(frown)

Delete the final phoneme from a word (Say “seen”.
Now say seen but don’t say /n/ (see))

Substitution of a medial vowel (Say “hat”. Now say
hat but instead of /a/ say /o/ (hot)).

Delete the second phoneme in an initial blend (Say
“trail”. Now say trail but don’t say /r/. (tail)).

Substitute the second phoneme in an initial blend
(Say “sky”. Now say sky but instead of /k/ say /p/.

(spy)).

Substitute the ending phoneme (Say “some”. Now
say some but instead of /m/ say /n/. (sun)).

EPAS EPAS PAST PAST

Over the course of the two year kindergarten program, explicit instruction of articulation gestures to
identify and orally generate the 44 individual phonemes (consonants, short vowels, long vowels,

digraphs (/ch/ (chair),  /ng/ (ring), /sh/ (shell), /zh/ (treasure), /th/ (thumb), th/ (feather), /wh/ (whale),
dipthongs◌ॆ /oi/ (toilet), /ou/ (ouch), variant vowels /aw/ (saw), /oo/ (book), /u/

(moon)
*see the Speech and Language Developmental Considerations K-2 HPEDSB

Glossary of Terms

Onset: The part of the syllable before the vowel; some syllables do not have onsets.

Rime: A linguistic term for the part of a syllable that includes the vowel and what follows it; different from the language play activity of rhyming.

Phoneme: A speech sound that combines with others in a language system to make words.

Blevins, Wiley. A Fresh Look at Phonics, grades K-2. Thousand Oaks: Corwin Literacy, 2017
Moats, Louis C. Speech to Print: Language Essentials for Teachers. Baltimore: Paul H. Brookes Pub, 2020

Early Literacy Systematic Phonics Continuum
Explicit, systematic instruction to acquire and master the target skills

Kindergarten Grade One Grade Two

Letter Identification:

● Letter name (upper and lower case)

Phonics Skill:
Letter/sound correspondence of consonants and short
vowels:

● High-Utility Consonants:
○ m, a, s, p, t, i, n, b, c

● Mid-Utility Consonants:
○ o, f, h, d, r, g, e, l, k

● Low-Utility Consonants:
○ u ,w, j, x, v, qu, y, z

Blending:

● 2 and 3 phoneme words

Handwriting:

● Writing of all consonants and vowels

Letter Identification:

● Consolidation of all upper and lower case letters
(accuracy and automaticity)

Phonics Skill:

● Consolidation of letter/sound correspondences
(accuracy and automaticity) introduced in Year 1

● Introduction of each long vowel when reading V or
CV words (e.g., a, he, I, go)

Blending:

● 2 and 3 phoneme words, with emphasis on rime
units:

○ (e.g.: -ag, -ad, -an, -am, -ap, -at, -ed, -en)
○ See Page 250, Equipped for Reading

Success
● Apply skills in decodable texts

Word Study:

● Plurals: inflectional ending -s for nouns and verbs
● Double final consonants (e.g., ff, ll, ss)
● Soft c and g

Handwriting:

● Fluency in writing of all consonants and vowels

Phonics Skill:

● Blends, including:
○ l blends (e.g., bl, cl, fl, gl, pl, sl)
○ s blends (e.g., st, sm, sp, sc, sn)
○ r blends (e.g., fr, cr, br)
○ final blends (e.g., st, sk, nd, sp)
○ three-letter blends (e.g,. str, thr, spl)

● Schwa
● Consonant Digraphs:

○ sh, ch, tch, thx2, wh, ng, ck, ph
● Long vowels letter/sound correspondences:

○ a, e, i, o, u, yx2
● Long vowels with silent e:

○ a_e, i_e, o_e, u_ex2, e_e
● r-controlled Vowels:

○ ar, er, ir, ur, or

Blending:

● Blending grade 1 phonics skills in both individual words
and decodable texts

● Rime units
○ See Page 250, Equipped for Reading Success
○ (e.g.: ate, ine, ake, ight, ail, unk, eat, ain, ill, ask,

ank, ick)

Word Study:

● Closed syllables (ends with a consonant and has a short
vowel sound: e.g. cat)

● Open syllable (ends with a vowel and vowel has long
vowel sound: e.g., we, hi, no)

● Suffixes (common) with and without spelling changes:
○ s, es, ing, ed, er, est

● Prefixes (common)
○ un, dis, in, re, pre, mis, ex

● Possessives (e.g.,. apostrophe s)
● Compound words (e.g., sunset)
● Common contractions (e.g. I’m, I’ll, I’ve, I’d, hasn’t, can’t,

didn’t, don’t)

Phonics Skill:

● Vowel Digraphs (long vowel):
○ Long a (ai, ay)
○ Long e (ee, ea)
○ Long o (oa, oe, ow)
○ Long i (igh)
○ Long u (u, ew, ue)

● Variant Vowel Digraphs:
○ ewx2, uex2, oox2, aw, au
○ Advanced letter/sound correspondence:

(eax2, eyx2, iex2 )
● Diphthongs:

○ ow, ou, oy, oi
● Multisyllabic words
● Syllabication (syllable types):

○ Open
○ Closed
○ Final e
○ Vowel Digraphs
○ R-controlled vowels
○ Consonant+le

Blending:

● Consolidating phonics skills in both multi-syllabic
words and decodable texts

● Complex Rime Units
○ See Page 250, Equipped for Reading

Success
○ (e.g.: -ild, -ost, -old, -olt, -ind)

Word Study:

● Prefixes
○ (e.g., pro, ex, mid, anti, semi, non,  intra,

inter, trans ):
● Suffixes

○ (e.g., -y, -ly, -ful, -ment, -less, -ness, -or,
-en):

● Homophones
● Contractions patterns

○ (e.g. all contractions containing __n’t, _’ve,
_’d, __’ll, etc)

Continuum of Skills- We have the responsibility to ensure review and consolidation of all skills in previous years.



HPEDSB – (FORM A)
Early Phonological Awareness Screening

Name: Grade: Birthday:

School: Teacher: Examiner: Test Date:

1. Word Awareness
Trial: “Listen to this sentence [provide blocks and move 3 blocks as you say each word] ‘I like puppies’.”
“Now you try. Use the blocks and show me the words in ‘I like puppies.’”

FEEDBACK: “He is nice.” [move the blocks as you say each word]

1. He is nice. ___________________________________ (3)

2. Sit down. ___________________________________ (2)

3. Please wash your hands. ___________________________________ (4)

4. The boy will eat cake. ___________________________________ (5)

5. Grass is green. ___________________________________ (3)

/5

2. Blend Syllables into Words
Trial: “I will say word parts and then blend them together to make a whole word.  Listen: in-side.  When I blend
the parts, in - side, the word is inside.” [Ensure you say each part with a neutral tone and equal stress].
“Now it’s your turn. Listen: /nap - kin/. What is the whole word?” (napkin)

FEEDBACK: “When we put foot-ball together we get the whole word football”

1. foot…ball ____________________________ (football)

2. win...dow ____________________________ (window)

3. you…nih…corn ____________________________ (unicorn)

4. mon…ster ____________________________ (monster)

5. moe...ter...sigh...kle ____________________________ (motorcycle)

/5

3. Segmenting Words into Syllables
Trial: “Listen for each syllable or word part that you hear in the word ‘cowboy’. Now clap the word parts with

me (cow/boy).  Listen to each word and clap the word parts.”

FEEDBACK: When I clap the word parts in rainbow, we hear /rain...bow/.

1. rainbow _______________________________ (2)

2. fish _______________________________ (1)

3. sunflower _______________________________ (3)

4. caterpillar _______________________________ (4)

5. walking _______________________________ (2)



/5
4. Rhyming Recognition

Trial: “Words that rhyme have the same middle and final sound. Listen to these rhyming words: man, can.  Now

it’s your turn. Do these two words rhyme: to-up?”  “Now tell me if these words rhyme…”

FEEDBACK: Listen, fat-sat have the same middle and final sounds /at/, so they rhyme.

Listen, fin-mat do not have the same middle and final sounds (/i-n, a-t/), so they do not rhyme.

1. fat - sat ________________________________ (Y)

2. fin - mat ________________________________ (N)

3. cake - shake ________________________________ (Y)

4. look - book ________________________________ (Y)

5. play - stop ________________________________ (N)

/5

5. Blending Onset and Rime

Trial: “I will say the first sound of a word and the last part of the word and blend them together to make the

whole word.  Listen, /k/...id. When I blend those two parts together, /k/...id, the word is kid.”

“Now it’s your turn. Listen to these sounds and tell me the whole word: /n/...ot. What is the word? (not).”

FEEDBACK: When I blend the sounds /s/...at together the word is sat.

1. /s/…(at) ___________________________ sat

2. /f/…(it) ___________________________ fit

3. /g/…(ap) ___________________________ gap

4. /n/…(et) ___________________________ net

5. /ch/…(in) ___________________________ chin

/5

6. Rhyming Production

Trial: “Words that rhyme have the same middle and final sound.  Listen to these words: sun, bun.  Sun is a word

that rhymes with bun because we hear /un/ as the middle and final sounds. Now it’s your turn. Tell me a word

that rhymes with pat” (nonsense words are ok). “Now tell me a word that rhymes with…”

FEEDBACK: Go and __ do not rhyme because they do not have the same middle and final sound.

1. go ___________________________ Y / N

2. take ___________________________ Y / N

3. man ___________________________ Y / N

4. hop ___________________________ Y / N

5. spoon ___________________________ Y / N

/5



7. Initial Sound Identification
Trial: “Listen, the first sound you hear in the word cat is /k/. Now it’s your turn. What is the first sound you
hear in the word zoo (/z/).” “Tell me the first sound you hear in…”

FEEDBACK: The first or beginning sound in pin is /p/.

1. pin ___________________________ /p/

2. tank ___________________________ /t/

3. van ___________________________ /v/

4. apple ___________________________ /ă/

5. kitten ___________________________ /k/

/5

8. Segmenting Onset and Rime
Trial: “Let’s break words into two parts - the first sound and the rest of the word. Listen: Van, /v/…(an).  Now it’s
your turn. The word is “had”. What is the first sound and the rest of the word? (/h/…(ad))”

FEEDBACK: Listen to me: lip - /l/…(ip). Can you say it back to me?

1. lip ___________________________ /l/…(ip)

2. ten ___________________________ /t/…(en)

3. shop ___________________________ /sh/…(op)

4. pack ___________________________ /p/…(ack)

5. fat ___________________________ /f/…(at)

/5

9. Final Sound Identification
Trial: “Listen, the final sound you hear in the word cat; is /t/. Now it’s your turn. What is the final sound you
hear in the word feet (/t/)?”  “Tell me the final sound you hear in the word...”

FEEDBACK: The final sound you hear in the word some is /m/.

1. some ___________________________ /m/

2. tug ___________________________ /g/

3. laugh ___________________________ /f/

4. so ___________________________ /ō/

5. make ___________________________ /k/

/5



10. Medial/Vowel Sound Identification

Trial: “Listen. The middle sound you hear in cat is /ӑ/ - that’s the vowel sound. Now it’s your turn. What is the

middle/vowel sound you hear in the word pet (ĕ)?”

“Tell me the middle/vowel sound you hear in the word…” (if a student answers with the letter name ask them to tell

the letter sound) .

FEEDBACK: The middle/ vowel sound in cup is (/ῠ/).

1. cup ___________________________ /ῠ/

2. gas ___________________________ /ă/

3. sheep ___________________________ /ē/

4. wish ___________________________ /ĭ/
5. kite ___________________________ /ī/

/5

11. Blending Phonemes

Trial: “I will say the sounds in a word and blend those sounds together to say the whole word. Listen: /b-ῠ-s/,

bus. Now it’s your turn. Listen to these sounds and tell me the whole word: /f-ῠ-n/. What is the word?/fun/.”

FEEDBACK: When I blend the sounds /m-ē/...the word is me.

1. /m-ē/ ___________________________ me

2. /g-ō/ ___________________________ go

3. /b-ă-t/ ___________________________ bat

4. /t-ŏ-p/ ___________________________ top

5. /s-k-ā-t/ ___________________________ skate

/5

12. Segmenting Phonemes

Trial: “I will say a word and I will segment the word into sounds. Listen. Shop, /sh - o - p/. Now it’s your turn.

The word is not. What are the sounds you hear in the word not (/n-o-t/)?” (The test administrator gives test

words normally and does not stretch them out. Only stretch out the word when giving the initial example).

FEEDBACK: The sounds in see are /s-ē/

1. see ___________________________ /s-ē/

2. up ___________________________ /ῠ-p/

3. sat ___________________________ /s-ă-t/

4. ship ___________________________ /sh-ĭ-p/

5. stop ___________________________ /s-t-ŏ-p/

/5



13. Syllable Deletion in Compound Words

Trial: “Listen: ‘hotdog’, now I will say ‘hotdog’ without ‘hot’. What’s left is ‘dog’.  Now it’s your turn. Say

Sunday. Now say Sunday but don’t say sun. What’s left is (day)?”

FEEDBACK: If you say cowboy but don’t say cow, what’s left is boy.

1. “Say cowboy. Now say cowboy but don’t say cow” _________________ (boy)

2. “Say icecream. Now say icecream but don’t say ice” _________________ (cream)

3. “Say starfish. Now say starfish but don’t say star” _________________ (fish)

4. “Say toothbrush. Now say toothbrush but don’t say tooth” __________________ (brush)

5. “Say popcorn. Now say popcorn but don’t say pop” __________________ (corn)

/5



Tier 3 - Intensive, individualized instruction

Tier 2 - Targeted, higher-intensity instruction

Tier 1 - Universal programming

Evidence-Based Literacy 
Instruction and Intervention



Assessment  
for Learning

Assessment  
of Learning

Universal  
Screeners

Diagnostic  
Assessments

Progress  
Monitoring

Outcome  
Evaluation

Why Which students  
are at risk?

Which systems  
are at risk?

What skills does  
this student have?

What skills need  
to be taught?

Is our instruction  
working?

Do we need to  
change course?

Have students learned 
what we need them  
to know?

Did our  
instruction work?

What Brief, standardized 
assessments of key 
literacy skills

In-depth, often  
unstandardized  
assessments

Very brief  
(1-3 minutes)

Evaluations of  
mastery of learning 
goals or curriculum 
expectations

Who All students Students at risk Students at risk All students

When Beginning, middle,  
and end of year

When problem-solving 
for differentiated  
instruction or  
intervention

Weekly or biweekly  
to allow for quick  
adjustments based  
on response to  
instruction

After units of study  
or at the end  
of a school year

Analogy Blood pressure or 
temperature check –

Is there a problem?

Blood test or  
diagnostic imaging –

What is the  
problem?

What do we need  
to do about it?

GPS system –

Are we going in the 
right direction? 

Will we get there  
on time?

Time on a  
running race –

How did we do? 

What can we learn  
for next time?

Examples Acadience  
(formerly DIBELS Next)

DIBELS 8th Edition

AimsWeb Plus

FastBridge

easyCBM

CORE Phonics Survey

Really Great Reading 
Phonological  
Awareness Survey

Acadience  
Comprehension,  
Fluency and Oral  
Language Diagnostic

Acadience  
(formerly DIBELS Next)

DIBELS 8th Edition

AimsWeb Plus

FastBridge

easyCBM

Summative  
assessments, e.g. unit 
tests, projects  
and assignments

EQAO

Evidence-Based Assessment in the  
Science of Reading: Cheat sheet

Assessment for learning plays a critical role in informing and driving literacy instruction. A comprehensive  
assessment system allows educators to adjust instruction to meet the specific needs of students, which is  
critical for students with learning disabilities (LDs) in terms of both the prevention of reading difficulties  
and intervention to remediate skill gaps.

Use the table below to help you learn and understand how and when to use universal screeners, diagnostic 
assessments, progress monitoring, and outcome evaluation to guide the literacy instruction and intervention. 


